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Opportunities and challenges in art, craft and design

Relevance
84  Not enough of the schools surveyed took the 

opportunity to embrace the interests and awareness of 
students, particularly boys, in and about the world outside 
school and the career opportunities open to them. The 
applications of art, craft and design extend to a wide range 
of aesthetic, functional and esoteric purposes. Students 
recognised the impact of art, craft and design on their 
everyday lives but were not always able to relate this to the 
art and design work they pursued in school. They were able 
to make connections between their own work and the work 
of other artists but had little understanding about applying 
the subject to everyday life. A quarter of the secondary 
schools visited offered students additional art and design 
options with a vocational emphasis. These were popular 
because the students were motivated by ‘live’ projects that 
identified a real problem to solve and provided contact with 
practitioners who did this as part of their everyday work.

85  A recent report on design and technology raised similar 
questions about the extent to which the needs of boys were 
being met, particularly in relation to craft.

Crafts remain relevant

‘It is not true that industry has limited use for traditional 
craft and technical skills. It is inappropriate for craft skills 
to be neglected because of the perception that they do not 
represent an intellectually respectable image of design and 
technology. For many students, the emphasis should be 
firmly on practical designing and making.’21 

86  Both subjects contain the word ‘design’ in their title 
and share a focus on craft. Yet, the links between them 
remained a matter of confusion in the primary schools 
surveyed, particularly in relation to 3D media. Links 
between art and design, and design and technology 
also remained underdeveloped in the secondary schools 
visited. For example, few of the schools had considered a 
coordinated approach to tackling the neglect of craft or 
design. Within both subjects, design had been rejuvenated 
by the development of ICT. However, the understanding of 
craft was generally confined to making functional products, 
using traditional craft processes. This underestimates the 
ingenuity of makers in the outside world who have applied 
high-level thinking to their interpretation of traditional 
crafts, or who have developed innovative work using new 
ideas or technologies. The departments that had embraced 
contemporary crafts, for example by learning how to use 
glass, or exploring functionality, had successfully narrowed 
the gap between art, craft and design in schools and 
contemporary practice in the outside world. 

87  The primary and secondary schools visited were not 
only inconsistent in providing opportunities to encounter 
art, craft and design but were polarised between those 
providing a curriculum dominated by, or devoid of, 
contemporary practice. As a result, many schools missed 
the opportunity to develop pupils’ understanding about 
the history of art, craft and design by exploring influences 
on contemporary practice. It was equally rare for pupils to 
know about artists, craftworkers and designers who moved 
between different disciplines. For example, the pupils 
who knew about Picasso’s paintings knew little of his use 
of ceramics. In another example, pupils who appreciated 
the narrative of David Mach’s installations had given little 
thought to the craftsmanship involved in building a full-
scale temple with magazines. It is easy to underestimate 
the craft skills involved in making contemporary work. This 
is only too obvious when pupils have sophisticated ideas, 
only to become disengaged when their making skills fall 
short of enabling them to communicate them. Not enough 
of the schools visited recognised the relevance of crafts in 
relation to pupils’ personal development or future economic 
well-being.22  

21 �Education for a technically advanced nation: design and technology in schools 
2004/07, Ofsted, 2008; www.ofsted.gov.uk/publications/070224.  

22 �The Crafts Council reports that the creative industries currently employ 1.9 
million people. There are 122,000 creative businesses and 15,000 self-employed 
craftspeople. In London the creative industries are the fastest growing sector of 
the economy, with £21bn annually. Cultural products including craft account for a 
turnover of £3,674m.  
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88  High standards were synonymous with high-level 
commitment, whatever the art form or context. Determined 
and hard-working students were observed, at lunchtimes 
and after school, often enjoying detailed discussions with 
their teachers about the progress of their work, without the 
distractions of a whole class at work around them. Such 
extra-curricular sessions also provided impressive examples 
of pupils working independently, often driven by a genuine 
passion for specific materials or techniques that mirrored 
those of the teacher. The high level of craftsmanship many 
pupils reached by using paint, print, collage, textile, ceramic, 
glass, film and photography often depended on using time 
beyond the normal series of one-hour lessons. Practical 
workshops after school were well supported by boys and 
girls in the secondary schools. However, when homework 
involved little more than factual research or routine tasks, 
such as making sketchbook drawings of household artefacts, 
attitudes deteriorated, particularly amongst the boys. Girls 
tended to be more tolerant of uninspiring homework tasks, 
producing more work and of better quality by applying more 
adventurous presentational techniques.

89  Despite boys’ preference for 3D work, they were often 
given little encouragement or guidance to explore or 
present ideas in this form. At a conference Ofsted held for 
teachers, a subject leader presented the following analysis 
of the factors that helped to make the curriculum relevant 
and standards high:

Reading the relevance of students’ responses

‘What we notice at Key Stage 3 is that children think that 
good art is about realism and a high quality finish. We 
capitalise on their aspirations to push up standards.’

‘At GCSE level, by identifying the concept of functionality 
as a means of understanding [the] purpose, meaning and 
intention of any piece of art, we ensure that students realise 
that there is a relationship between the art, the artist and 
the viewer that should be recognised in their own work.’

‘As teachers, we help the students veer away from clichés 
and making work overly symbolic. We like them to leave 
some of the work to the viewer, who will bring his/her own 
experiences to fill in the gaps.’

‘At A level, we continue to put high demands on the quality 
of the end product.’

Communication
90  Many forms of communication are used in a typical  

art and design lesson, in addition to the looking and  
making that many pupils particularly value. In the best 
lessons seen, written tasks or discussion between pupils  
and their teachers and peers included opportunities to  
use visual communication. 

91  Enjoyment of the subject’s visual and tactile aspects 
attracted some students to choose it. However, the boys 
interviewed during the survey often expressed their 
disappointment at finding that they were expected to 
write in a subject that they had chosen because it was 
practical. Written work was the least successful aspect 
of boys’ achievement, whether completed in lessons or 
as homework. However, the quality of writing had been 
improved in the schools that had worked with English 
departments or gallery educators to provide supportive 
frameworks that helped pupils to structure their responses. 
More generally, in these schools, most of the written tasks 
were not matched sufficiently to the pupils’ literacy levels. 
They neither challenged the more able nor supported the 
least able. Occasionally, support staff had adapted tasks 
to help overcome an individual pupil’s learning difficulties 
and/or disabilities. But few of the secondary departments 
had established a continuing relationship with support 
staff. The lack of different starting points for writing in the 
subject had a particularly negative impact on boys in Key 
Stage 3. This influenced decisions about taking a GCSE 
in the subject. Too little consideration had been given to 
the issues raised in Ofsted’s 2003 report on tackling boys’ 
underachievement in writing, for example, making writing 
tasks purposeful and using writing to support thought.23 

23 �Yes he can – schools where boys write well (HMI 505), Ofsted, 2003;  
www.ofsted.gov.uk/publications/505.  

Most of the written tasks 
were not matched sufficiently 
to the pupils’ literacy levels
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92  In non-written tasks, boys and girls of a wide range 
of abilities valued the use of first-hand sources and a 
strong focus on individual tutorial-style teaching. This 
was particularly the case in the secondary schools visited. 
Teachers considered boys to be more responsive to advice 
given through discussion, rather than through written 
comments or grades. This supported research findings 
that boys benefit from regular dialogue initiated by the 
teacher.24 However, the contribution of boys to class 
discussion was also impressive. In many of the lessons 
observed, there were active, articulate boys and more 
passive, reticent girls but these differences were rarely 
identified in teachers’ assessments or lesson planning.

93  The form and specificity of communicating lesson 
objectives also played an important part in how much 
different pupils were involved. Almost all the teachers 
observed planned that the needs of pupils of different 
abilities would be met through the outcomes of the work. 
There was little differentiation by the tasks set. Work 
tailored for a particular ability group usually involved  
setting a higher level of challenge for gifted and talented 
artists in separate sessions. In lessons for pupils of mixed 
ability, teachers often communicated the objectives to 
pupils with little indication that different responses were 
welcomed. Some lessons were successful in improving 
achievement because boys and girls, who were rarely 
considered able in other subjects, were encouraged and 
given the opportunity to shine. Pupils whose behaviour in 
other subjects had been challenging were often praised for 
their cooperation in and commitment to art. These were 
almost always boys, a topic explored in the next section 
about non-conformity and creativity.

94  Teachers who were successful in attracting boys as 
well as girls to studying the subject were alert to the 
possible impact of image and stereotypes. At the time 
of the year when students were choosing which subject 
to study further, teachers used portfolio talks by older 
pupils effectively to explain the content of the course, 
demonstrate its relevance to their lives and also challenge 
stereotypes. Nevertheless, in secondary departments that 
had given too little consideration to gender stereotyping, a 
surprising number of Year 10 courses started with themes 
considered by the boys as ‘girl friendly’, such as ‘larger 
than life’ flower projects inspired by the American artist 
Georgia O’Keefe. This is a complex but important issue if 
the curriculum is to ensure that all pupils are included. Male 
and female artists, craftworkers and designers from the 
past and the present have been inspired by a wide range of 
subject matter. But students were often very conscious of 
what their peers might think of their choices. Curriculum 
and lesson planning that set out to be inclusive clearly 
succeeded when teachers were sensitive to the varying 
perceptions of their pupils, peer group pressures and other 
influences on them. Good relationships between pupils and 
between pupils and teachers or visiting artists promoted 
participation. Primary schools occasionally provided 
evidence of projects that had contributed to anti-racism 
or confronted gender stereotyping by enabling pupils to 
work with a black or male artist in an all-white or all-female 
school. While not always set out in written policies, they 
were, nevertheless, examples of inclusive practice.

24 �S E Rose, R P Jolley and E Burkitt, ‘A review of children’s, teachers’ and parents’ 
influences on children’s drawing experience’, JADE 25.3, NSEAD/Blackwell 
Publishing Ltd, 2006, pp 341–349.  

Teachers communicated 
objectives with little 
indication that different 
responses were welcomed
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Rewards
95  The mismatch referred to earlier between art, craft and 

design in school and the world outside is not just about 
contemporary practice. It is also about the way that work 
in school is primarily made for display, while that outside 
fulfils a wide range of more practical purposes. The boys 
interviewed found the subject particularly rewarding where 
a practical brief was set. They liked the use of deadlines 
and feedback, and were fascinated to know about art and 
design in the real world, including the financial rewards 
the subject can bring. Too often, the teachers observed 
overlooked the continuous press coverage given to art-
related issues, such as a controversial exhibition, record 
auction price achieved or design trends. The students 
interviewed generally knew little about the phenomenon of 
celebrity artists, yet discussion of such people can inspire 
and inform pupils about possible long-term rewards. 

96  Rewards take many forms and can start with 
assessments that acknowledge success quickly and provide 
swift guidance about the next steps to take. However, in 
the schools surveyed, the use of levels and grades to set 
targets and measure progress meant nothing to the pupils 
without direct reference to the work they were doing at 
the time. It was common for teachers to display work 
that illustrated the difference between one grade or level 
and another. But displays were not always refreshed with 
examples of current projects that made the point explicit. 
The one-to-one discussions that regularly punctuated the 
best examination courses worked particularly well with boys. 
They were noticeably less prepared to carry out speculative 
work on the off-chance that it might succeed. Agreeing 
the most beneficial approach with their teacher before 
embarking on it was favoured by the vast majority of boys 
seen. But the teachers who were aware that students could 
easily remain too dependent on them ensured that the level 
of guidance was reduced progressively. 

Rewarding assessment

Underpinning the strengths in boys’ achievement on the 
GCSE course was the individual dialogue between teachers 
and students. Regular discussions usually involved an informal 
agreement, recorded on sticky notes attached to coursework or 
sketchbooks. Tasks were time-limited and specific rather than 
open-ended. Work was often completed on separate sheets 
and put into a folder, rather than onto pages of a sketchbook, 
where boys were sometimes afraid to make a mess of the book 
by ‘making a mistake’. The boys found it motivating to know 
the potential difference that completing a piece of work could 
make to their grade for a project or for the course as a whole. 
The danger of a lack of playful experimentation was avoided 
by skilled teaching which showed how this approach also had a 
contribution to make. It worked because teachers and students 
had a clear grasp of how the assessment system functioned 
and were able to balance the fulfilment of assessment criteria 
with the making of valid art and design.

97  In summary, where the subject was popular with and 
successful for both boys and girls, the following features 
were evident.

n	� The breadth of the curriculum embraced art, craft  
and design. 

n	� Digital media were valued alongside 2D and 3D work.

n	� Materials and processes that involved tactile experiences 
were plentiful. 

n	� Different research approaches were explicitly taught  
in lessons.

n	� Pupils created work for a range of purposes, including 
practical functions.

n	� The achievements of female as well as male artists  
were celebrated. 

n	� Feedback was regular and systematic and involved direct 
scrutiny of work. 

n	� The personal experiences and imagination of pupils  
were valued.

n	� Opportunities to continue work after school were regular.

n	� Long periods of coursework were punctuated with short, 
timed activities.
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98  The following features were evident in schools where 
improvement in boys’ performance remained slow.

n	� The range of drawing techniques taught was narrow, 
reinforcing pupils’ insecurities because what they were 
possibly ‘best at’ remained undiscovered.

n	� Classrooms were uninviting for potentially messy or 
large-scale work.

n	� Presentation, particularly of sketchbooks, was 
emphasised at the expense of content or creativity.

n	� The work of different artists, craftworkers and designers 
was rarely used to challenge stereotypes.

n	� Choices were made by teachers and rarely by pupils.

n	� Pupils’ own experiences and imagination had little 
influence on their art, craft and design work.

n	� The responses of different pupils to varied stimuli were 
rarely analysed or used to adapt and modify planning. 

n	� Subject matter focused on natural forms and starting 
points focused on observation.

n	� Pupils were expected to use writing to demonstrate  
their understanding.

n	� Assessment grades were given without comment and 
viewed by students as neither rewarding achievement 
nor indicating how they might improve.

Promoting creativity
99  National data and reports indicate the remarkable 

expansion that has taken place in the creative industries 
over the last decade. Ofsted’s report, Expecting the 
unexpected, showed that this had implications for schools.25 
One response to this was the Creative Partnerships initiative 
by the DCMS, which Ofsted evaluated through a short 
survey in 2006.26 Provision continues to develop through, 
for example, the introduction of the creative and media 
diploma, which started recently.27 

100  In 1999, the report, All our futures: creativity, culture 
and education, offered the following definition of creativity: 
‘Imaginative activity fashioned so as to produce outcomes 
that are both original and of value’.28 This survey sought 
to evaluate the specific contribution of art and design to 
pupils’ creativity in schools by focusing on: 

n	� the extent to which the subject curriculum  
promotes creativity   

n	� the creativity of subject teaching

n	� the impact of teaching, particularly assessment, on 
learning to be creative

n	� the creativity of pupils’ achievements, standards and 
personal development.

Creativity and the subject curriculum
101  The survey found that school policies generally 
included statements about the importance of creativity. 
For example, the mission statements of secondary schools 
with specialist status in the arts, business and enterprise, 
technology and science often included aims that explicitly 
mentioned it. In the primary schools visited, Excellence and 
enjoyment had stimulated discussions about the meaning  
of creativity.

25 �Expecting the unexpected: developing creativity in primary and secondary schools 
(HMI 1612), Ofsted, 2003; www.ofsted.gov.uk/publications/1612. 

26 �Creative Partnerships: initiative and impact (HMI 2517), Ofsted, 2006;  
www.ofsted.gov.uk/publications/2517.

27 �For further information about the creative and media diploma, see:  
www.direct.gov.uk/diplomas.

28 �All our futures: creativity, culture and education (ISBN 1 84185 034 9), National 
Advisory Committee on Creative and Cultural Education, DfEE, 1999.
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102  The secondary schools shared an understanding about 
the meaning of creativity within departments or across 
the arts but few had discussed or agreed a whole-school 
approach to it, despite an enduring regard for the All our 
futures publication. Half the secondary departments visited 
had entered into discussions with other providers about 
their role in delivering the creative and media diploma, 
including a smaller proportion planning to start it in 
2008. Creativity was often seen as something separate, 
to be promoted through an intense focus, rather than a 
continuing aim for teaching and learning. For example, the 
schools often associated creativity and the curriculum with 
unbroken blocks of time.

103  In the primary schools visited, the best examples of 
practice that matched policy involved an ‘arts week’ or 
‘creativity week’, focusing on a specific theme. Subject 
leaders for art and design were pivotal in organising arts 
and creativity projects, enabled by supportive headteachers. 
Shared aims, written to give a specific focus to potentially 
disparate activities, contributed to improving achievement 
and developing creativity, as in the following example:

Colour and progress

Inspired by the theme of ‘colour’, a school prepared a range 
of activities pitched at different levels of ability. Mixed age 
groups contributed to an impressive exhibition which the 
subject leader subsequently used for in-service training. 
This enabled teachers, support staff and parent helpers 
to deepen their understanding about the concepts of 
colour and progression. In addition, discussing individual 
pupils’ diverse responses within each group promoted an 
understanding of creativity.

104  Historically, collaborative work in the secondary 
schools visited consisted of cross-arts projects which 
worked towards a celebratory event or performance. 
However, as this survey progressed, inspectors increasingly 
found examples of specific projects being planned across 
two subjects, including art and design. In some of the 
schools, mathematics, science and art departments had 
started to work together to explore areas of common 
interest connected to creativity, such as problem-solving 
or investigation. The Arts Award was also used to promote 
collaborative work across the arts in order to develop 
personal qualities such as leadership.29 The schools 
considered that it had been effective in giving value to 
the individual, the arts and creativity. In common with the 
picture nationally, the initiative had grown in those schools 
that had adopted it. 

The Arts Council Arts Award

A student had developed his skills as a stone carver, 
working with several professional carvers and developing 
his own style, which combined incision with bas-relief. 
He chose poetry as his ‘new arts activity’, and he carved 
a poem by Tennyson into a large slab of slate to fulfil the 
‘arts practice’ element of the course. He achieved a gold 
standard award, equivalent to a level three qualification, 
which demanded extending his skills as an artist, exploring 
the art world and managing a project. He had been offered 
several apprenticeships and was taking commissions. But 
he considered that what he had achieved extended well 
beyond the subject:

‘I explored the boundaries and pushed them further;  
my own and my art form. I have increased my 
communication skills absolutely through speaking  
and teaching. When teaching, you also learn for yourself.  
It clarifies your thinking.’

29 �See Further information.

Creativity was often seen as 
something separate, rather 
than a continuing aim for 
teaching and learning
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Creativity and subject teaching
105  Creativity is an enhanced component of the Early 
Years Foundation Stage curriculum and the new National 
Curriculum programmes of study for Key Stage 3. Yet 
it rarely figured as a lesson objective in the primary or 
secondary schools visited, despite the focus they gave it 
in their policy statements. Several teachers said that their 
school’s blanket requirement to specify defined ‘learning 
outcomes’ militated against the concept of ‘expecting 
the unexpected’ which can be an important doorway to 
creativity. Unusually, in one secondary classroom, the 
teacher displayed the lesson objectives under the heading: 
‘Today you will have the opportunity to discover…’. This 
ensured that the objectives were open-ended but clearly 
focused. Most importantly, the teacher’s distinction 
between what she had planned to teach and what the 
pupils might learn contributed to the quality of the 
activities and dialogue throughout the lesson. 

106  The subject of art, craft and design is very fortunate 
in attracting teachers who pursue their own creativity. 
Section A of this report shows how teachers of art increase 
their effectiveness by exploiting their distinctiveness. But 
they should not assume that, because they themselves are 
creative, their teaching will necessarily promote their pupils’ 
creativity. The art and design lessons that were successful 
in developing the pupils’ originality achieved a sensitive 
balance between exploration and intervention. The teachers 
who were working with creative practitioners, as part of a 
Creative Partnerships programme, had been trained to value 
‘teaching for creativity’ above ‘being creative’. In addition, 
the artists and art teachers who were most effective gave 
high value to the art created by pupils. 

107  The findings of this survey show that practical work is 
often too heavily directed by teachers and, in some cases, 
by visiting artists, too. Highly proficient work that fulfils 
the objectives of the lesson or examination nevertheless 
might lack sufficient originality or ownership by the student 
for it to be described as creative. In both the primary and 
secondary schools, pupils’ creativity was constrained by too 
much time spent copying other artists’ work. This reflected 
the weaknesses in teachers’ subject knowledge and a 
limited understanding of their role in developing creativity. 
Improvements in pupils’ access to the internet highlight the 
increasingly complex question for teachers, about knowing 
how and when to challenge the extent to which a pupil has 
been creative. Pupils’ work can give a false impression of 
its creative content because it is now easier for them to find 
unusual examples that are unfamiliar to the teacher. The 
quality of sketchbook work and, in particular, annotation 
of, or discussion about, internet images, are critical. In the 
following example, the work of other artists was chosen and 
used skilfully by the teacher to promote pupils’ creativity:   

Artists that inspire

In a Year 6 lesson, pupils started by looking at the work of 
Jean Tinguely. They were then asked to take on aspects 
of his approach and make anthropomorphic sculptures 
by adapting and adding to mechanical objects, such as a 
corkscrew. Progress and enjoyment were strongly evident 
because the pupils were presented with a practical, 
exploratory activity, and a clear model for working, but no 
solution. The dual identity evident in Tinguely’s work, where 
an object can be both a bicycle and a figure, appealed 
strongly to them and engaged the boys as well as the girls. 
The pupils had great fun and the outcomes were diverse 
because they were able to develop and refine their work 
independently through having a clear grasp of how it was 
supposed to function as an art object.
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Assessment and creativity
108  Teachers’ assessment often contributed to pupils’ 
overall progress but rarely had any discernible impact on 
their creative development. A notable exception was in 
the Foundation Stage, where teachers gathered evidence 
on pupils’ creativity from unplanned moments as well as 
planned activities. From Key Stage 1 onwards, assessment 
was restricted to National Curriculum levels and examination 
criteria. While art and design teachers in all the schools 
visited stressed the value of creativity, none of them 
systematically assessed pupils’ creative development. 
However, at both primary and secondary level, the teachers 
were confident that they could identify extraordinarily 
creative pupils by relying on their instincts or on guidance 
provided by the QCA. 

109  In the primary schools, little information was recorded 
internally, or in reports to parents, about the quality or 
creativity of pupils’ work in art, craft and design. Reports 
provided either a general description of the activities pupils 
had experienced or focused on the effort they had made. As 
a result, some pupils started secondary school with inaccurate 
target grades for art, craft and design. Overall, pupils in the 
schools inspected were given very little guidance or messages 
about the importance of creativity. Pupils’ work in Key Stage 
3 remained too similar to earlier work in two thirds of schools.

110  Despite this lack of explicit attention and 
encouragement, the teachers interviewed frequently 
lamented the lack of creativity in pupils’ work. It was 
common for primary and secondary teachers to refer to 
whole-school initiatives or the pressures of tests and 
examinations as constraints. Assessment was often 
mistakenly seen as a hindrance to creativity rather than as an 
opportunity to promote creative skills. Nevertheless, some 
teachers felt energised by the creativity of pupils’ responses 
to their teaching. There were also schools where pupils 
achieved very high test and examination results while also 
producing highly creative art work. In these schools, subject 
leaders and school leaders often went further by linking 
the positive attitudes, independence and self-esteem that 
pupils had developed through their art work to improved 
performance in other subjects. The following extract from 
an inspector’s subject report from a survey inspection was 
typical of schools where pupils were creative and achieved 
high standards, both in art and in other subjects:

Personalised assessment

The students’ excellent achievement is a result of the 
personalised support provided for them. All the students 
in Key Stage 3 have a personal profile summarising their 
current knowledge, understanding and skills and the 
steps necessary to move forward. The students contribute 
to drawing these up at the end of each unit of work, 
usually at the end of each term. They become increasingly 
independent in doing this as they move to studying at 
GCSE, where again they have personalised plans. Teachers 
use this information very effectively to plan teaching which 
meets individual students’ needs. The culture of excellence 
and enjoyment which exists in the classroom means the 
students have outstanding attitudes to learning and behave 
very well, so that, in lessons, teachers are able to have time 
for individual discussions to guide their development.

Pupils’ creative qualities and achievements
111  Much debate surrounds the relationship between 
the arts, creativity and attainment in basic skills. In 2003, 
Ofsted reported on the impact of the arts on wider school 
improvement, highlighting their role in developing the 
positive attitudes that underpinned improved achievement.

Promoting positive attitudes

‘Attainment was higher when teachers gave pupils the 
freedom and challenge to work with others and, particularly 
in secondary schools, to establish a positive image in front 
of their peers. Higher standards were achieved where pupils 
worked towards a presentation of their work, operating as 
artists, rehearsing for a performance or an exhibition.  
They were increasingly aware of their own achievements 
when they received sincere acclaim from their peers. This 
provided a significant boost to their confidence and  
self-esteem that was reflected in their attitudes and  
subsequent attainment.’30

30 �Improving city schools: how the arts can help (HMI 1709), 2003, Ofsted;  
www.ofsted.gov.uk/publications/1709.
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112  Inspectors found that ‘peer acclaim’ continues to 
motivate pupils in art, craft and design lessons. Structured 
opportunities for pupils to share and evaluate their work 
with others have increased through the additional impetus 
provided by the National Strategies. While sharing work 
through display is not new, workforce reform has meant 
that support staff now play a more active and expert role 
in maintaining high quality exhibitions that lead students 
to have pride in their own work and respect for the 
achievements of others.31 But the impact of teachers should 
not be underestimated. In the best lessons it was because 
of their skilled and sensitive management of classes that 
pupils were so ready to discuss how their work reflected 
their inner feelings. 

113  Converting confidence into creativity is also about 
developing a purpose. The personal qualities shown by 
many pupils in their art lessons – such as commitment, 
collaboration and communication – were often driven by 
the strength of their ideas, imagination and ingenuity. From 
the Foundation Stage through to the sixth form, the factor 
that often separated the outstanding work from the good 
was the degree of personal stake that individual pupils had 
in it. Pupils who followed their teacher’s instructions were 
usually capable of achieving competent work. But those 
who were driven by a personal sense of purpose were on 
the road to originality. 

114  Teachers in all phases talked about the characteristics 
of creative people. They included examples of pupils whose 
behaviour was both creative and problematic. The following 
is an example of a pupil whose motivation to succeed was 
restricted to art lessons.    

Capturing creativity

In scrutinising work around the school, the inspector came 
across a display of observational drawings that one class 
had produced. All the drawings were on the same sized 
paper and surface, in ‘portrait’ format. They were carefully 
observed and competently drawn but one stood out from 
the rest. The inspector asked the teacher to provide some 
background information about the pupils and how the 
drawings related to their other achievements. When she got 
to the particularly striking drawing, the teacher apologised 
that it was ‘scruffy’ but explained that she thought that 
all the pupils should see their work displayed, particularly 
this boy, who was often difficult to manage and attended 
school irregularly. 

Although not a neat or precise illustration of a feather, the 
drawing showed intense observation leading to the use 
of a very wide range of pencil pressures. His feather was 
bursting off the edges of the paper, using marks ranging 
from vigorous to feint and straight to curvilinear. The 
drawing successfully captured the flimsiness of his feather, 
avoiding the temptation that some pupils had succumbed 
to in making a drawing of what a typical feather might  
look like. Far from having to justify its place on the wall,  
the drawing deserved pride of place. It gave a clear 
indication that the pupil was able to express his 
observations with feeling. 

31 �For further information on workforce reform, see: Reforming and developing 
the school workforce (HMI 070020), Ofsted, 2007; www.ofsted.gov.uk/
publications/070020.  

The factor that separated 
outstanding from good was 
the degree of personal stake
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‘Drawing together’ the community
115  Making a positive contribution to the community and 
environment is an integral aim of the Every Child Matters 
framework.32 The survey included schools that focused on 
this through art, craft and design. Through the subject, 
pupils reflected on their community and what they could 
do to improve it, often showing sensitivity to its past and 
ambition for its future. In addition, community-minded 
schools offered evidence about the impact of the subject on 
adults. The specialist arts colleges, for example, contributed 
to culture and cohesion in the community through their 
inclusion and outreach work. 

The individual, school and community 
116  The primary and secondary visits included schools 
that were oases of aspiration for art, craft and design 
in neighbourhoods where there was little focus on such 
activities. These schools had a strong community identity, 
built on good relationships within the institution and 
thoughtfully planned links with the world outside. Subject 
initiatives, such as curriculum weeks and exhibitions, on 
themes such as world issues, were used well to involve 
pupils, teachers, support staff and families in working 
together as a school community. Successful collaborative 
projects between pupils were often aimed at improving an 
aspect of the school’s environment for the enjoyment of all 
who were part of its community.

117  There were examples of schools contributing to events 
that brought school and local communities together. 
This included involvement in the ‘Big Draw’, a significant 
initiative that has not only joined together schools and 
local and wider communities in England but is now 
attracting worldwide interest. It challenges children, their 
parents and other adults in a local area to ‘draw together’. 
Schools in the survey had contributed to this by supporting 
community events or by organising their own activities. 
Inspectors also met pupils who had enjoyed tackling 
large-scale or collaborative drawing at ‘Big Draw’ events 
organised outside school. The following examples were set 
in natural and urban environments.  

Drawing families together

A weekend of workshops in the woods and meadows 
attracted over 1,000 visitors. Activities included drawing 
with grass; making sensory mobiles from twigs, leaves and 
plants; creating a triptych from woodland materials, and 
drawing with felt to decorate a tree with images of real 
or imaginary treasures below its roots and in its branches. 
Families joined together to create a fantasy woodland from 
recycled materials. Adults literally threw themselves into 
mark-making with mud and clay, enjoying the challenge of 
producing life-size body prints, which later became ‘mud-
angel banners’ hung in the trees.

Drawing communities together 

Older residents of the original Coronation Street, young 
families, members of a sports club and fans of The Smiths 
indie rock band came together for something new – 
workshops focusing on the heritage of the area. Adults 
and young club members enjoyed a visit to Granada TV 
Centre to see the set of Coronation Street and to record 
this experience in drawings. A giant drawing of the tower 
of the derelict St Ignatius Church was made by the children 
from the New Barracks Tenants Co-Operative. Artists and 
architects led an open workshop in the gym at Salford Lads’ 
Club, creating large-scale drawings of the surrounding 
streets. The finale took place outside the club entrance with 
everyone drawing a re-enactment of a Smith’s album cover, 
with help from The Other Smiths, a Midlands tribute band. 

32 �The Every Child Matters Outcomes Framework includes the aim for pupils to 
make a positive contribution by engaging in decision-making and supporting the 
community and environment.   
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118  Opportunities for pupils to work together tended 
to decrease as pupils moved towards examinations that 
focused on the standards achieved by an individual. 
However, the best secondary departments shifted the focus 
of collaboration onto liaison between students and the 
wider community, initiated and managed by the students 
themselves. In one school, for example, a student visited 
a home for the elderly to find out about their recollections 
of the locality and collaborated with staff to identify a 
suitable location for a sculpture. During the designing 
and making process, he consulted the elderly people as 
‘clients’ and adapted his work in response to their ideas and 
observations. Following further research about public works 
of art and the associated health and safety regulations, the 
finished sculpture was positioned in the garden.

119  The calm and reflective schools visited, as well as the 
busy and exciting ones, promoted a community ethos by 
developing independence and responsibility, both in and 
outside the classroom. For example, some practitioners in 
Reception classes quickly developed children’s sense of 
responsibility by teaching them how to select tools and 
return them to their proper places; to work intensively for 
long periods without the need for adult intervention; and to 
make thoughtful decisions about the direction of their work 
before asking an adult for help.

120  Inspectors found examples of art and design 
contributing to improvements in students’ general 
attitudes, which resulted in greater cohesion within the 
school community. In many secondary schools, there were 
examples of individual students whose resilience when 
dealing with challenges and disappointments, coupled with 
self-belief and a determination to succeed, had led them to 
have an improved sense of purpose. These attributes were 
consciously developed by staff who clearly never gave up 
on any individual. Occasionally, teachers used examples 
of artists who had succeeded in the face of adversity and 
others who had not attained the status of celebrity but 
who, nevertheless, had become financially independent 
through their art and design work. It was not unusual 
in secondary schools to meet individual students who 
continued with their art and design at breaks, lunchtimes or 
after school because it was where they had built their most 
positive relationships with adults.

121  In the primary and secondary schools visited, 
headteachers often used the respect shown by pupils 
for displays of work, and projects created in and around 
the school buildings, as examples of pupils’ positive 
contribution to the school as a community. The best 
projects had involved pupils across age groups in working 
together to create the work and had thereby enabled them 
to understand the positive contribution they could make 
through art. The following extract from a school’s self-
evaluation form emphasises the importance of art  
and design.

An oasis of aspiration and achievement

‘Many of the pupils come from a background of relative 
deprivation. Art and design helps to create an oasis in 
which the pupils can thrive in what might otherwise be 
a dysfunctional and chaotic world. The subject plays a 
positive and significant part in contributing to a consistent, 
coherent and committed approach that influences the 
school’s strong ethos. The pupils’ art and design work 
helps to create a welcoming and stimulating environment 
where expectations are high and excellence and enjoyment 
are promoted across all areas of school life. However, 
its influence extends beyond the school community. It 
contributes positively to community cohesion by developing 
higher aspirations and achievements. The impact on pupils’ 
academic, personal, emotional, cultural and spiritual growth 
cannot be underestimated.’
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The local community
122  Strong departments in secondary schools worked 
closely with members of the wider community by organising 
adult education programmes and providing access to school 
events, such as workshops and talks by visiting artists. The 
development of community galleries in schools had grown, 
often as a result of a school’s specialist status in the arts. 
Shared exhibition programmes were effective in drawing 
schools and local communities together, often meeting the 
needs and interests of individuals ranging from primary-
aged pupils to senior citizens. Six of the schools with their 
own galleries had introduced adults to national touring 
exhibitions that otherwise they would have been unlikely 
to see. Such work had sometimes inspired parents to make 
further visits to galleries elsewhere. Inspectors also met 
adults at community events who lived close to schools but 
had not had a reason to visit before. They were encouraged 
by the positive impression they had gained of their local 
school. This was about much more than parents taking an 
interest in the work of their child. It was also about local 
communities learning together. 

123  Community programmes were often highly effective 
in ethnically diverse primary and secondary schools. 
Workshops led by teachers or artists were well supported 
and provided those new to an area with an early sense of 
belonging to a community. Paragraph 12 referred to pupils 
at an early stage of learning English who communicated 
fluently through their art and design. This was also seen 
amongst adults. Teachers and artists used their specific 
interests or ethnic backgrounds to inspire an extraordinarily 
wide age range of learners, who worked alongside one 
another. In such informal settings, issues associated with 
race, age and gender were often openly explored through 
discussion or practical work. 

124  In some cases, the link between the school community 
and local community was physical. Examples included 
school gates designed by the pupils and made by a local 
craftsman, a security fence softened in appearance by 
pupils’ weavings, or a mosaic path that pupils had designed 
to lead the visitor to the reception area. These gave a 
clear first impression that the schools were linked to their 
local surroundings. Closer examination showed that the 
ideas explored and materials used in creating them often 
made specific and sensitive reference to the locality. In the 
following examples, art and design was specifically linked to 
developing an understanding about local history:  

Learning from the locality

A group of Year 3 pupils visited the local museum and art 
gallery to study the collection of ‘harvest jugs’, decorated 
with sgraffito patterns and slipware typical of the area. 
Fundamentally, what set local examples apart was the 
surface decoration. The pupils were therefore given 
opportunities to construct their own jugs in clay and learn 
about traditional decorative techniques. Their work was 
displayed in museum cases alongside the originals.

A group of Year 7 students focused on the collection 
of decorative glass during their visit. They were able to 
see how traditional techniques of enamelling, trailing, 
core forming, cutting and engraving glass had evolved 
and influenced the glass still being made in the locality. 
Concentrating on the translucent qualities of colour 
and design, the students used plastic drinks bottles as a 
ready-made form to which they added colour, form and 
decoration. Their stunning designs were displayed so that 
the light shining through captured the qualities they had 
appreciated in the work that had inspired them. 
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The wider community
125  Links between the school and local community are 
capable of providing the sense of relevance that, as 
indicated earlier, can be particularly motivating for boys. 
But making projects relevant is not just about giving 
projects a practical function as well as an aesthetic purpose. 
The survey included schools that embraced the global 
community, equipping students to be consumers of an 
expanding visual culture as well as teaching them how to 
express their own ideas. For example, students were taught 
how to analyse visual imagery and manipulate images to 
persuade, shock, deceive or inform the viewer. Students’ 
visual literacy enabled them to move beyond observing and 
following fashion to questioning and participating in the 
evolution of the global community. But, in the majority of 
the schools visited, students’ use of images captured from 
worldwide websites tended to be indiscriminate.

126  With one exception, where the curriculum started 
with the immediate and gradually widened out to the 
global community, the art, craft and design curriculum 
rarely considered all aspects of community. Schools 
that had developed connections with their locality or 
worldwide community had rarely extended their focus to 
include other, contrasting parts of the country. Therefore, 
students’ knowledge about cultural diversity in the United 
Kingdom was often limited. An important exception 
was provided by a programme where an inner-London 
local authority and an authority in the north of England 
had collaborated on planning and delivering their in-
service training programmes. At the end of the year, each 
authority organised an exhibition of children’s work. 
Teachers attending these were able to learn a great deal 
about different techniques and approaches to teaching 
from looking at work produced by pupils in other schools 
in their area. Their level of understanding was further 
enhanced when they were then given the opportunity to 
see work by pupils from the authority with which they had 
been twinned, where the historical and cultural contexts 
and traditions, in many respects, were very different from 
those in their own locality. One of the exhibitions, which 
inspectors visited, was staged on a university campus.

Drawing together work locally and nationally

The use of a large public exhibition space had influenced 
the scale and ambition of the work exhibited. Massive 
white spaces, normally used by the university students, had 
been divided into more intimate areas which each housed 
the work of a different school. Hangings and sculptures 
linked the exhibition together, creating a genuine gallery 
environment. The overall impact was one of quality and 
variety, including work in 2D, 3D and digital media. Each 
school successfully reflected the individuality of its context, 
its pupils and particular strengths of the teaching. Visiting 
pupils were keen to find the work from their school but 
were equally inquisitive about the work of other schools. 
Teachers busily made notes and engaged in discussion with 
other visiting teachers. Fundamentally, the discussions were 
not about how a project might be transposed to a different 
context but about the particular school and its community 
and how such high quality had been achieved. 
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127  Initiatives organised by national galleries that invited 
individual responses to a shared stimulus were also very 
effective in drawing together work from very different 
schools across the country. An example of this was the 
National Gallery’s ‘Take One Picture’ programme, which 
culminated in an exhibition of work in the gallery visited 
by participating schools and the general public.33 The high 
level of interest shown in pupils’ work, when exhibited 
publicly, indicates that more could be made of such work 
as a permanent example of the achievements and creativity 
of young people. The National Archive of Children’s Art 
provides a very useful insight into the development of 
art education through an extensive collection of work 
reflecting the time and place in which it was created. 
However, schools generally make too little reference or 
contribution to this resource.34 The lack of a central or 
continuing exhibition of work from across phases and  
art disciplines means that schools or individual pupils  
are unlikely to plan such a visit as part of their journey  
to excellence.

128  Visual communication played an important part in the 
lives of many children and adults encountered during this 
survey, both in and out of school. To some, art, craft and 
design was part of a universal language shared between 
individuals with wide-ranging ages, abilities, interests, 
language and social and cultural backgrounds. Not all 
realised the significance of their different encounters 
with art, craft and design at the time, but many recalled 
positive experiences at school that they did not wish 
to forget. Exhibitions of children’s work were invariably 
uplifting occasions that inspired and encouraged others, 
as well as giving pride and a real sense of achievement to 
the individuals, schools and communities directly involved, 
‘drawing together’ children and adults, and art, craft  
and design. 

33 �Further information about the National Gallery’s ‘Take One Picture’ initiative can be 
found at: www.takeonepicture.org.    

34 �The National Archive of Children’s Art traces the development of public arts 
education in England from 1870 to 1970. It includes collections of children’s art 
from across England and is managed by a trust based at the Lawrence Batley 
Centre in the Yorkshire Sculpture Park. For further information, see: www.ysp.co.uk.    
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This report draws on evidence from Ofsted’s surveys of art, 
craft and design conducted by Her Majesty’s Inspectors 
(HMIs) and Additional Inspectors between 2005 and 2008 
in primary and secondary schools. During the survey, 90 
primary and 90 secondary schools were inspected, including 
two special schools. The schools sampled were located in 
urban and rural areas across England. Inspectors evaluated 
achievement and standards, teaching and learning, 
curriculum provision, and leadership and management 
of art, craft and design education. Inspectors focused, 
in particular, on the impact of the subject on inclusion, 
creativity and communities. In addition, inspectors visited 
10 primary and 10 secondary schools that had been 
identified as having innovative practice. 

The report also draws on subject conferences organised 
by Ofsted or to which HMIs contributed. It also includes 
examples from good practice visits to schools, as well 
as from art galleries, community art events and regional 
exhibitions of pupils’ work. 

Notes 
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Websites
The Artsmark Award Scheme
The Artsmark Scheme, managed by Arts Council England, 
aims to increase the quantity, range and type of arts that are 
provided in schools, and to raise the profile of arts education. 
For further information, see: 
www.artscouncil.org.uk/artsmark/.

The Arts Award Scheme
The Arts Award is a national scheme for 11- to 18-year-olds, 
developed by Arts Council England. For further information, 
see: 
www.artsaward.org.uk.

For further information on levels of qualifications, see:  
www.qca.org.uk.

The Campaign for Drawing
The Campaign for Drawing organises a wide range of 
activities across the country, including an annual public focus 
on drawing through over 1,500 ‘Big Draw’ events in public 
spaces such as schools, galleries, heritage sites, hospitals and 
community centres. 
www.campaignfordrawing.org

The Crafts Council
The national development agency for the contemporary 
crafts in England. 
www.craftscouncil.org.uk

The Design Council
The national strategic body for design in England.
www.designcouncil.org.uk

Creative Partnerships and the Cultural Offer
Wider government initiatives include Creative Partnerships 
and Find Your Talent – the Cultural Offer Programme. The 
Creative Partnerships initiative is designed to develop 
the skills of young people across England, raising their 
aspirations and equipping them for their futures. It focuses 
on establishing partnerships between schools and creative 
professionals, including architects, scientists, multimedia 
developers and artists. 
www.creative-partnerships.com

Find Your Talent – the Cultural Offer Programme focuses on 
enabling children and young people to experience five hours 
a week of engagement (in and out of school) in a range 
of cultural activities. This will involve learning through and 
about culture, including visits.
www.findyourtalent.org

Engage
Engage is a membership organisation representing gallery, 
art and educational professionals in the UK and 15 countries 
worldwide. It promotes access to, and enjoyment and 
understanding of, the visual arts through gallery education. 
www.engage.org

National Society for Education in Art and Design 
(NSEAD)
NSEAD is a professional association and leading authority 
on art, craft and design across all phases of education in the 
United Kingdom.
www.nsead.org

The Royal Academy 

The Royal Academy’s Outreach programme is aimed mainly 
at GCSE and A-level students. One-day workshops led by 
practising artists give them the opportunity to draw from life 
and aim to develop their understanding of the processes of 
drawing and its powerful role in developing creativity.
www.royalacademy.org.uk/education/outreach,268,AR.html

Specialist Schools and Academies Trust
An independent, not-for-profit membership organisation 
dedicated to raising levels of achievement in secondary 
education. It aims to give practical support to transforming 
secondary education in England by building and enabling a 
network of innovative, high-performing secondary schools in 
partnership with business and the wider community. 
www.ssatrust.org.uk

Further information 
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Further information

Publications by Ofsted
Expecting the unexpected: developing creativity in primary 
and secondary schools (HMI 1612), Ofsted, 2003;  
www.ofsted.gov.uk/publications/1612.

Improving city schools: how the arts can help (HMI 1709), 
Ofsted, 2003; www.ofsted.gov.uk/publications/1709.

ICT in schools: the impact of government initiatives – 
secondary art and design (HMI 2194), Ofsted, 2004;  
www.ofsted.gov.uk/publications/2194.

Creative Partnerships: initiative and impact (HMI 2517), 
Ofsted, 2006; www.ofsted.gov.uk/publications/2517.

Identifying good practice: a survey of post-16 art and design 
in colleges (HMI 070027), Ofsted, 2008;  
www.ofsted.gov.uk/publications/070027.
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School	 Local authority

Baden Powell and St Peter’s Middle School	 Poole
Beaufort Special School	 Birmingham
Castle High School	 Dudley
Chenderit School, Middleton Cheney	 Northamptonshire
Dartmouth Community College	 Devon
Greenfield School, Newton Aycliffe	 Durham
Goostrey Primary School, nr Crewe	 Cheshire
Hounsdown Community College, Southampton	 Hampshire
Latimer Community College	 Enfield
Leiston Middle School	 Suffolk
Manor Park Community College, Nuneaton	 Warwickshire
Montrose Primary School	 Leicester City
Nobel School, Stevenage	 Hertfordshire
Our Lady’s Catholic Primary School	 York
Richard Cobden Primary School	 Camden
Rudheath Community College, Rudheath	 Cheshire
St Edward’s Middle School, Windsor	 Windsor and Maidenhead
St Edward’s Primary School, West Ham	 Newham
St Paul’s Way Community College	 Tower Hamlets
Scargill Primary School, Ilkeston	 Derbyshire
Tarporley High School	 Cheshire
Waddesdon Community College, Aylesbury	 Buckinghamshire
Water Mill Primary School, Selly Oak	 Birmingham
Watford Grammar School for Girls, Watford	 Hertfordshire
Winstanley Cluster Primary Schools	 Wigan
Wright Robinson Community College	 Manchester

Gallery	 Location
Royal Albert Memorial Museum and Art Gallery	 Exeter
The Holden Gallery 	 Manchester Metropolitan University
The October Gallery	 London

Annex 1: Schools and galleries featured in the case 
studies of good practice
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Achievement and standards in art, craft and design

Outstanding (1)
Standards and achievement, as shown by performance data, are likely to be markedly higher than schools in similar contexts. 
In relation to their ages, all groups of learners select and use materials, processes and techniques skilfully and creatively 
to realise intentions and capitalise on the unexpected. Their work is well informed by knowledge, understanding and 
interpretation of other artists, craftworkers and designers. They have learned to think and act like creative practitioners. They 
instigate, pursue and develop work in art, craft and design that is uniquely meaningful to them and develop as children and 
young people through their practice. The majority work hard, develop resilience and understand that creative practice is often 
challenging, purposeful and collaborative.

Good (2)
Standards and achievement, as shown by performance data, are likely to compare well with that of similar schools. Most 
learners meet challenging targets in relation to their capability and starting points. Most groups of learners make good 
progress, and some may make very good progress, in all key stages. Most learners are confident and enjoy the subject. They 
make good use of materials, processes and techniques in order to communicate their ideas, observations and feelings. They 
exploit the formal visual language well and develop individual and diverse responses to given starting points. Behaviour is 
good and learners demonstrate safe practices. They have a good knowledge and understanding of the work of a range of 
artists, craftworkers and designers, and use this to inform their own work without being constrained by it. Learners reflect 
carefully on their work and refine it, to meet their intentions or to respond to their changing ideas and experiences.

Satisfactory (3)

Progress is inadequate in no major respect, and may be good in some areas. Attainment and the progress made over time 
are likely to be comparable to those in similar schools. Most learners make appropriate use of materials, techniques and 
processes to communicate their ideas, although there may be variation in their capacity to develop ideas independently or 
with originality. Some will show an independent capability to use the formal visual language to communicate their ideas, while 
others may require support in doing so. Their knowledge and understanding of the work of other artists, craftworkers and 
designers are reasonably well developed in relation to projects undertaken but do not extend beyond this. Learners reflect 
on and refine their work but are sometimes dependent on their teachers when doing so. Most, but not all, learners enjoy the 
subject. Behaviour is satisfactory but some learners require support in making the most of their time in the subject and using 
materials and processes safely.

Inadequate (4)	
Performance is likely to be significantly below that of schools in similar contexts. A significant number of learners, or groups  
of learners, do not meet challenging targets. Learners underachieve in one or more key stages. Overall, the standards  
achieved by learners are too low when set against their capability and starting points. Work is likely to be similar, lacking 
originality. Materials, techniques and processes are poorly harnessed to the visual communication of ideas. Learning in 
the subject is of little value in helping learners interpret and respond to their life experiences and plays too small a role in 
their personal development. Learners have an underdeveloped knowledge of creative practitioners, giving them a poor 
understanding of the context within which their own work is made.

Annex 2: Evaluation criteria 
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Annex 2: Evaluation criteria

Teaching and learning in art, craft and design

Outstanding (1)
Teachers are passionate about the subject and creativity in education. They take every opportunity to use visually exciting 
resources, to give skilled demonstration and to manage materials and workspaces creatively. They use the expertise of others, 
including creative practitioners, to complement their own. They are themselves reflective practitioners, well informed about  
art education and its relevance to all. Lessons are well planned and take clear account of individual needs, interests, 
achievements and aspirations. The uniqueness of first-hand experiences is exploited. Lessons are unpredictable and open-
ended but learning is sufficiently structured to promote learners’ progress. The teaching styles used are wide-ranging and 
specifically matched to learning objectives that are subject-specific and focus on learning outcomes. Individual feedback to 
learners educates, inspires and challenges learners’ creativity.

Good (2)
Most learners make good progress in developing subject-specific skills, knowledge and understanding because of the good 
teaching they receive. Positive attitudes to experimentation, sustained work in lessons and follow-up after lessons are evident. 
The teacher’s good subject knowledge lends confidence to their teaching styles, which engage learners and encourage them 
to work well independently and collaboratively. Any unsatisfactory behaviour is managed effectively. The level of challenge 
stretches without inhibiting. Thorough and accurate assessment informs learners how to improve. Work is closely tailored to 
learners’ different capabilities, so that all can succeed. Learners are guided to assess their work themselves. Other experts 
and support staff contribute effectively to learners’ progress. Child protection arrangements and risk assessments are robust, 
regularly reviewed, and contribute to a safe and supportive environment in which learners are engaged and make good 
progress in developing their subject skills, knowledge and creativity. 

Satisfactory (3)
Planning takes adequate account of learners’ starting points and capability. Learners respond positively to the teaching. 
The progress made by most learners is in line with expectations nationally. Teachers have sufficient subject skills, knowledge 
and understanding to support and challenge different learners and use additional support if required. Learners are assessed 
sufficiently regularly and effectively to know how to improve.

Inadequate (4)	
Learning objectives are insufficiently precise, clear or subject-specific. The methods used are too narrow or used 
inappropriately to engage or encourage learners, resulting in their lack of enjoyment or inappropriate behaviour. Not enough 
independent learning takes place or learners are too passive. Teachers show insufficient skills, knowledge and understanding 
in the subject to help different pupils improve or give little value to originality. Teaching has insufficient impact on learners’ 
progress. Assessment is not frequent or accurate enough to monitor progress, so teachers do not have a clear enough 
understanding of learners’ needs. Learners do not know how to improve. Support staff, including specialists outside school,  
are inadequately deployed to help learners. Inadequate care is provided for learners. Systems are too weak, or staff 
inadequately trained or vigilant, to safeguard learners’ welfare and progress. 
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Annex 2: Evaluation criteria

The art, craft and design curriculum

Outstanding (1)
There is an excellent balance between structured opportunities for learners to develop subject skills, knowledge and 
understanding with unpredictable opportunities for discovery and challenge. Links with other subjects or areas of learning are 
explicit. Different curriculum experiences are closely matched to subject-specific learning objectives. First-hand and secondary 
experiences are tailored to meet the individual needs, interests and aspirations of learners. The curriculum makes effective 
links to local resources but provides experiences unlike those encountered in other subjects or outside school. Partnerships 
with art galleries and creative practitioners are sustained.

Good (2)
The curriculum enables learners to pursue the depth of an aspect of the curriculum within a context of exploring a wide range 
of art, craft and design from different times and places. All learners are provided with first-hand experience of original art, 
craft and design through visits or visitors that are integrated into the curriculum. The curriculum encourages learners to ‘think 
like’ rather than ‘make like’ artists, craftworkers and designers. The progress of students is promoted by the curriculum. Their 
achievements, personal development and well-being are developed systematically. 

Satisfactory (3)
The curriculum enables teachers and learners to meet the objectives of the Early Years Foundation Stage, National Curriculum 
or examination courses. The different opportunities provided are sufficiently varied to enable learners to make choices. Where 
emphasis is given to a particular aspect of art, craft or design from a particular time or place, it is justified with evidence 
of learners’ access to wider experience and their entitlement. The progress of learners is adequately structured, through 
building subject skills, knowledge and understanding through a balance between the introduction of new experiences and the 
revisiting and applying of existing ones. 

Inadequate (4)	
The curriculum is inadequately matched to learners’ needs, interests and aspirations. There is considerable discontinuity 
within and between years. Learners are given insufficient opportunities to develop creativity, competence, cultural or critical 
understanding in the subject. The range of the curriculum provided is insufficiently broad or is ineffective in promoting depth 
of thinking or making. There are insufficient opportunities for learners to engage with first-hand experience of others’ art, 
craft or design or make reference to personal feelings, insights or self-knowledge. 
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Leadership and management in art, craft and design

Outstanding (1)
The effectiveness and high profile of the subject in the school is underpinned by visionary leadership and efficient 
management that demonstrate a close link between aims and actions. There is a track record of innovation and achievement. 
Morale is high amongst teachers of the subject but self-evaluation is critical and well informed by inspiring practice in 
educational, creative and cultural settings. Incisive quality assurance is followed up with prompt, decisive action to tackle 
relative weaknesses. Ambitious aims are matched with skilled deployment of resources, including any extended services. The 
inclusion and achievement of all learners is a central goal that is very effectively promoted through a relentless drive for high 
quality provision. Excellent links are evident with parents and external agencies, to reinforce the high standards and creativity 
of art, craft and design. Learners flourish as a result.

Good (2)
The leadership of art, craft and design is strongly focused on developing the quality of provision in the subject, raising 
standards and promoting the personal development of learners. A common sense of purpose has been created among 
teachers and support staff. Through the comprehensive quality assurance procedures, the coordinator has a well-grounded 
understanding of performance in the subject. Weaknesses are tackled energetically and creatively. The inclusion of all learners 
is central to the vision for the subject and effective action is taken in pursuing this and dismantling barriers to engagement. 
Resources are used well. Good links exist with parents and outside agencies to support the work in art, craft and design. The 
impact is seen in the good progress made by most learners on most fronts, and in their sense of well-being.

Satisfactory (3)
The requirements of the curriculum are met. The engagement and achievements of learners indicate that expectations are 
reasonably pitched. Awareness of good and outstanding provision and outcomes in the subject inform the direction of subject 
leadership. The subject coordinator monitors teaching and learning regularly and has a sound understanding of strengths and 
weaknesses. Resources are used appropriately to bring about improvement. There is some evidence that strategic management 
of improvement is effective. Some links with parents and outside agencies already contribute to the quality of provision, 
achievements and well-being of learners and others are planned. 

Inadequate (4)	
Overall, leadership of art, craft and design has too little impact. It is insufficiently focused on promoting learners’ personal 
development, and lacks the authority and drive to make a difference. Some subject teachers lack confidence or motivation. 
Even though the subject may offer adequate provision, quality assurance is ineffective and the management does not 
have a realistic view of weaknesses in subject provision or outcomes. Resources are not deployed well because the subject 
coordinator does not have a well-ordered sense of priorities. Resources might be inadequate because there is insufficient 
awareness by, involvement of or support from senior staff. Links exist with parents and other educational settings, but overall 
the coordinator does not do enough to ensure the development and well-being of all the learners. The learners’ progress is 
slow on some fronts and the capacity to act decisively to improve provision is unproven.
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Annex 2: Evaluation criteria

Overall effectiveness in art, craft and design

Outstanding (1)
Leadership and management are ambitious for the subject and have proven impact on the effectiveness of teachers and 
success of learners. Teaching is groundbreaking and the morale of subject teachers is high. Learners make outstanding 
progress. Different individuals and groups achieve extremely well. The curriculum ensures breadth of experience and depth of 
opportunity as an entitlement for all. Work achieved is highly creative, reflects learners’ personal development, and connects 
to the time and place in which it was conceived. The subject achieves significant impact at whole-school level and contributes 
to innovation in art, craft and design education.

Good (2)
The subject has a good track record of consistently above-average achievement because of the clear impact of provision. 
Pupils’ progress in developing creatively their subject skills, knowledge and understanding is explicit. The curriculum makes 
effective and imaginative use of local and national resources and the views of learners. It does more than meet requirements. 
Teaching is informed by wide subject knowledge and depth of understanding about how to enable different learners to make 
significant progress. Effective leadership and management underpin continuous improvement and innovation, ensuring that 
challenging subject targets are set and met.

Satisfactory (3)
Learners make expected progress and reach targets typical of their age, ability and context. Teaching is competent and might 
contain good features that are not yet consistent. The subject curriculum meets external requirements and generally satisfies 
the needs and interests of different groups of learners. There is regular monitoring of teaching and its impact on learning. This 
informs the leadership and management of the subject, which is able to demonstrate improvement in provision and outcomes 
for learners.

Inadequate (4)	
Learners make insufficient progress in developing subject skills, knowledge and understanding. The trend of achievement 
indicates insignificant improvement. The curriculum is predictable and offers an insufficient range or quality of experiences. 
Weaknesses in teaching include lack of specialist skills, knowledge or understanding that continues unchallenged or 
unsupported. There is insufficient evidence of the impact of leadership and management on identifying strengths or tackling 
weaknesses. Data and other evidence are not analysed sufficiently or used to bring about improvements. The impact of the 
subject on learners or the whole school is not positive enough.
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